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Intent Statement  
hǳǊ ƎŜƻƎǊŀǇƘȅ ŎǳǊǊƛŎǳƭǳƳ ŀƛƳǎ ǘƻ ƘŜƭǇ ŎƘƛƭŘǊŜƴ ǘƻ ōŜŎƻƳŜ ŜȄǇƭƻǊŜǎΤ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ǿƻǊƭŘΣ ƛǘǎΩ 
environments and places near and far, and the processes that create and affect them. We 
encourage a holistic appreciation of how the world words and the links between community, 
cultural diversity and sustainability. Children get the chance to explore different countries and 
investigate human and physical features whilst comparing it to their own local environment. We 
ŀƛƳ ǘƻ ŘŜǾŜƭƻǇ ƻǳǊ ŎƘƛƭŘǊŜƴΩǎ ƴŀǘǳǊŀƭ ŦŀǎŎƛƴations for the world around them.  
 
Implementation 
Geography at IVJS is taught in blocks throughout the year, so that children can achieve depth in 
their learning.  Teachers have identified the key knowledge and skills of each blocked topic and 
these are mapped across the school, ensuring that knowledge builds progressively and that 
children develop skills systematically.  Existing knowledge is checked at the beginning of each 
topic.  Tasks are selected and designed to provide appropriate challenges to all learners and to 
ŘŜǾŜƭƻǇ ƛƴŘŜǇŜƴŘŜƴǘ ǿƻǊƪƛƴƎ ŀƴŘ ŎƻƴŦƛŘŜƴŎŜΣ ƛƴ ƭƛƴŜ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭΩǎ ŎƻƳƳƛǘƳŜƴǘ ǘƻ 
inclusion.  At the end of each topic, teachers assess the learning for the term in an online 
document that the subject leader will review.    

Within all sequences of lessons, teachers plan a phase of progressive questioning which extends 
to and promotes the higher order thinking of all learners.  Questions initially focus on the recall or 
retrieval of knowledge.  Questions then extend to promote application of the knowledge in a new 
situation and are designed to promote analytical thinking, such as examining something 
specific.  In geography, an example of this level of questioning might ask children to consider their 
own physical environment.  Following map or globe work, they might be asked to consider 
differences or similarities between their environment and that of a country near the Equator.  The 
questions that teachers ask within the same lesson phase, then focus on how life might be 
different in those zones, leading the children to draw conclusions about physical and human 
geography. 

Within the academic year, children study geography in blocks, as outlined in the overall curriculum 
framework overview. This allows children to enhance their geographical knowledge and develop 
their geographical skills through focused daily learning, throughout the duration of each block. 
This model also promotes the achievement of a greater depth of understanding by the end of a 
unit.  

Throughout the academic year, children will alternative between blocks of history and geography 
to enable them to be a forgetting gap so that many assessments produced will be more accurate 
to the information that they have actually retained.  

Curriculum Design  

National Curriculum:  

¶ A high-quality geography education should inspire in pupils a curiosity and fascination about 
the world and its people that will remain with them for the rest of their lives. Teaching should 
equip pupils with knowledge about diverse places, people, resources and natural and human 
ŜƴǾƛǊƻƴƳŜƴǘǎΣ ǘƻƎŜǘƘŜǊ ǿƛǘƘ ŀ ŘŜŜǇ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ 9ŀǊǘƘΩǎ ƪŜȅ ǇƘȅǎƛŎŀƭ ŀƴŘ ƘǳƳŀƴ 
processes. As pupils progress, their growing knowledge about the world should help them to 
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deepen their understanding of the interaction between physical and human processes, and of 
the formation and use of landscapes and environments. Geographical knowledge, 
ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ǎƪƛƭƭǎ ǇǊƻǾƛŘŜ ǘƘŜ ŦǊŀƳŜǿƻǊƪ ŀƴŘ ŀǇǇǊƻŀŎƘŜǎ ǘƘŀǘ ŜȄǇƭŀƛƴ Ƙƻǿ ǘƘŜ 9ŀǊǘƘΩǎ 
features at different scales are shaped, interconnected and change over time. 

National curriculum aims 

¶ The national curriculum for geography aims to ensure that all pupils: 

¶ develop contextual knowledge of the location of globally significant places ς both terrestrial 
and marine ς including their defining physical and human characteristics and how these 
provide a geographical context for understanding the actions of processes 

¶ understand the processes that give rise to key physical and human geographical features of the 
world, how these are interdependent and how they bring about spatial variation and change 
over time 

¶ are competent in the geographical skills needed to: 

¶ collect, analyse and communicate with a range of data gathered through experiences of 
fieldwork that deepen their understanding of geographical processes 

¶ interpret a range of sources of geographical information, including maps, diagrams, globes, 
aerial photographs and Geographical Information Systems (GIS) 

¶ communicate geographical information in a variety of ways, including through maps, 
numerical and quantitative skills and writing at length 

Attainment targets 

By the end of each key stage, pupils are expected to know, apply and understand the matters, 
skills and processes specified in the relevant programme of study.  

 
The geography curriculum and Iver Village Junior School   
 
Cyclical curriculum and repetition:  
How does the curriculum build in small steps?  
The geography curriculum is mapped to ensure alignment with the national curriculum content 
and programme of study. Key knowledge and skills relate directly and build towards the 
ŀŎƘƛŜǾŜƳŜƴǘ ƻŦ ǘƘŜ ŜƴŘ ƻŦ ƪŜȅ ǎǘŀƎŜ ΨŜƴŘ ǇƻƛƴǘǎΩΣ ƛƴŦƻǊƳŜŘ ōȅ ǘƘŜ Y{м ŀƴŘ н bŀǘƛƻƴŀƭ /ǳǊǊƛŎǳƭǳƳ 
statements for; Locational Knowledge, Place Knowledge, Human and Physical Geography and 
Geographical Skills and Fieldwork. Progression maps have been created for geography and shared 
to an online folder for ease of assess. This ensures that teachers can adapt the learning 
ǎǘŀǘŜƳŜƴǘǎ ŦƻǊ ǘƘŜ ƭŜǎǎƻƴ ƻǊ ǘƻǇƛŎ ōŀǎŜŘ ǳǇƻƴ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ŎǳǊǊŜƴǘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻf the 
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curriculum. This also gives the teachers a guide for any support that is required in the lesson in 
terms of the steps in learning.  
 
Geography has a spiral curriculum to ensure that not only is the progressive attainable but that it 
is recapped before new learning is introduced. Due to the spiral nature of our curriculum, this also 
means that topics are revisited year on year. For example, rivers, mountains, seas and oceans are 
all taught every year. This allows teachers to focus on smaller steps to ensure understanding. For 
example: 

- Year 3 look at the source and mouth of a river 
- Year 4 look at the water cycle 
- Year 5 look at the sections of the river and meandering  
- Year 6 look at how an ox-bow lake is formed.  

 
As children progress throughout the school, they should develop their skills, knowledge, concepts 
and vocabulary. Additionally, within the geography lessons, IVJS school will develop an 
appreciation for both the physical and human world around them.  
 
Key concepts:  
Key concepts have been identified through the national curriculum. A progression map of the key 
geographical concepts has been created and shared in the subject folder on the OneDrive. T 
Teachers use the concepts progression map to tailor their knowledge organisers specifically to 
benefit the children in their class. he concepts are shared with the pupils through their knowledge 
organiser. A concept is added into the success criteria on the learning slide and colour co-
ordinated with the knowledge organiser.  
 
Example of concept progression in Geography:  
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Key Knowledge:  
Key knowledge has been identified through the national curriculum as well as an examination into 
the topics chosen at IVJS. A progression map of the key geographical knowledge has been created 
and shared in the subject folder on the OneDrive. Teachers use the knowledge progression map to 
tailor their knowledge organisers specifically to benefit the children in their class. The knowledge 
is shared with the pupils through their knowledge organiser. A knowledge-based target is added 
into the success criteria on the learning slide and colour co-ordinated with the knowledge 
organiser.  
 
Example of knowledge progression in Geography:  

 
 
Key skills:  
Key skills have been identified through the national curriculum. A progression map of the key 
geographical skills has been created and shared in the subject folder on the OneDrive.  Teachers 
use the skills progression map to tailor their knowledge organisers specifically to benefit the 
children in their class. The skills are shared with the pupils through their knowledge organiser. A 
skills-based target is added into the success criteria on the learning slide and colour co-ordinated 
with the knowledge organiser.  
 
Example of skills progression in Geography:  
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Key vocabulary:  
Key vocabulary has been identified through the national curriculum. A progression map of the key 
geographical vocabulary has been created and shared in the subject folder on the OneDrive.  
Teachers use the vocabulary progression map to tailor their knowledge organisers specifically to 
benefit the children in their class. The vocabulary is added to the learning objective slide in the 
lesson and the teachers use it to aiŘ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ƭŜǎǎƻƴΦ ¢ƘŜ ǾƻŎŀōǳƭŀǊȅ ƛǎ 
also used in pre-teaching interventions where appropriate.  
 
Example of Vocabulary progression in Geography:  
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Medium term planning:  
Medium term plans are accessed through the shared one drive. It contains the geographical skills, 
concepts, vocabulary as well as the lesson objectives for each lesson. These can be adapted in 
real-time through a conversation with a teacher and the subject lead to ensure that lessons are 
providing the best possible opportunities for progression and understanding.  
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Lesson Design 
 
All geography lessons follow a similar structure to support pupils in developing a depth of 
understanding and opportunity to  
 

Aspect of lesson Details  

Review of previous learning and 
retrieval practice   

A daily, monthly and termly question is given at the 
start of the lesson to ensure a secure prior learning 
before introducing any new learning.  

Introduction of learning question Learning question introduced on the board clearly 
for the children to read.  

Concepts, knowledge, skills, 
vocabulary  

Concepts, knowledge, skills and vocabulary are all 
on the learning objective slide and colour co-
ordinated to the concepts, knowledge, skills and 
vocabulary in the organisers.  

Modelling  Modelling is used to be used to demonstrate the 
focus skill for the lesson. For example, modelling 
how to use a map.  

Guided practice  Guided practice using I do, we do, you do.  

Independent practice (learning tasks)   Learning tasks have a knowledge, skills or 
concepts-based element. They are related to the 
learning in the input and are achievable for all. 
Everyone has the same task- but scaffolding will be 
provided to ensure that the learning is accessible 
for all.  

Plans for scaffolding  - Starter worksheets to encourage 
engagement from the start of the lesson.  

 Visual prompts  
- Task organisers  
-Knowledge organisers  
- Adaptations to meet the overall task  

Example of retrieval question slides (daily, weekly, termly) 
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Example of learning objective slide.  
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Classroom Practice  
 

Retrieval practice  Retrieval practice is used at the start of the lesson through the 
daily, weekly and termly questions that are based upon prior 
learning to ensure a secure understanding before the 
introduction of new learning. 

Modelling:  How are key skills modelled?  
The modelling of key skills is used throughout the lesson, 
especially when new learning is introduced. For example, 
modelling how to use 4-grid references.  

Questioning  What does questioning look like in your subject? What type of 
questions are used and for what impact? 
Questions are a vital key to assessing understanding and to 
challenge children in their understanding.  
Questions should vary depending on the children answering and 
hinge questions and multiple-choice questions should be offered 
if the children are unsure in their answer in order to make sure 
ǘƘŀǘ ǘƘŜƛǊ ŎƻƴŦƛŘŜƴŎŜ ƛǎƴΩǘ ŀŦŦŜŎǘŜŘΦ  

Scaffolding:  Children are given word mats, visual and physical resources 
where applicable. They are also engaged to use pair work as well 
as group work to both challenge and support learning. 

Practise  Modelled, guided, group, pair and independent practise are all 
utilised to ensure a secure understanding of the learning 
question in the lesson. This will allow the children to see what 
the skills looks like and then in small steps gradually do it more 
and more independently. The act of repetition as well as having 
to explain what they are doing and the reasons behind it should 
lead to the knowledge and skills working their way into the long-
term memory.  

Oracy  Children are given opportunities for discussion which are 
planned and placed within the lessons. Children are encouraged 
to example the reasoning behind their answers. Oracy will also 
link into the group/pair work that accompanies some of the 
tasks. Children are encouraged to use subject-specific language 
in the lessons through the vocabulary discussions at the start, 
the modelled practice of the teacher and the opportunity to talk 
through their understanding at the end of the lesson in plenary 
tasks.  
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Adaptive teaching: 
 
The main aim for adaptive teaching within geography is providing appropriate and timely 
scaffolding to allow for all pupils to access the lesson. The table below identifies some of the ways 
scaffolding is provided during maths lessons.  
 

Knowledge organisers and worked 
examples 
 

Knowledge organisers are stuck in books at the start of 
each topic and can be used to assess learning at the end of 
the topic.  
Children can use the skills, knowledge, concepts and 
vocabulary sections of the organiser at any point in the 
lesson.  

Task organisers 
 

Task organisers to be used where appropriate.  

Physical Resources  
 

Physical resources to be used where appropriate (globes, 
maps, google map etc.)  

Visual supports  
 

Physical resources to be used where appropriate (Photos, 
diagrams, models, large printed maps, etc. ) 

Adult support  
 

Teacher to go around and check learning during the lesson 
and offer support where needed.  
During foundation lessons, TA use this time to complete 
interventions. 

Example of a knowledge organiser: 
A year 3 autumn 1 geography knowledge organiser.  
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A year 6 autumn 1 geography knowledge organiser.  
 

 
Additional intervention 
 
For some pupils, additional support is required to support the development of pupilsΩ 
geographical understanding. The below table identifies the types of additional intervention that 
may be provided. This provision is planned with support from the SENCo.  
 

Pre-teaching of vocabulary  Pre-teaching vocabulary is a useful tool in ensuring all 
pupils have to access the geography curriculum at a level 
appropriate to their needs.  
Vocabulary is chosen through the use of the vocabulary 
progression maps and conversations with the class teacher 
to identify the next lessons vocabulary focuses as well as 
key children that would benefit from any pre-teaching.    

 
Support for teachers:  
 

Subject knowledge  KS2 Geography - BBC Bitesize 
KS2 Geography - BBC Teach 
Home - Geographical Association (geography.org.uk) 
Online Teaching Resources - Geographical Association 
(geography.org.uk) 
Home - RGS 
National Geographic Kids 

https://www.bbc.co.uk/bitesize/subjects/zbkw2hv
https://www.bbc.co.uk/teach/ks2-geography/zj7p47h
https://geography.org.uk/
https://geography.org.uk/online-teaching-resources/
https://geography.org.uk/online-teaching-resources/
https://www.rgs.org/
https://kids.nationalgeographic.com/
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Pedagogy Powerful Geography ς New Thinking for the Next Generation of 
Geography Education 
Using EEF Guidance on Worked Examples (Primary) 
(nationalcollege.com) 
Ofsted Deep Dives: Primary Geography Curriculum Impact 
(nationalcollege.com) 

 
 

https://powerfulgeography.org/
https://powerfulgeography.org/
https://nationalcollege.com/webinars/enhance-pupil-outcomes-primary
https://nationalcollege.com/webinars/enhance-pupil-outcomes-primary
https://nationalcollege.com/webinars/primary-geography-impact
https://nationalcollege.com/webinars/primary-geography-impact

