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Intent Statement  
Our history curriculum aims to help children to become explores; understanding the world, its’ 
environments and places near and far, and the processes that create and affect them. We 
encourage a holistic appreciation of how the world words and the links between community, 
cultural diversity and sustainability. Children get the chance to explore different countries and 
investigate human and physical features whilst comparing it to their own local environment. We 
aim to develop our children’s natural fascinations for the world around them.  
 
Implementation 
History at IVJS is taught in blocks throughout the year, so that children can achieve depth in their 
learning.  Teachers have identified the key knowledge and skills of each blocked topic and these 
are mapped across the school, ensuring that knowledge builds progressively and that children 
develop skills systematically.  Existing knowledge is checked at the beginning of each topic.  Tasks 
are selected and designed to provide appropriate challenges to all learners and to develop 
independent working and confidence, in line with the school’s commitment to inclusion.  At the 
end of each topic, teachers assess the learning for the term in an online document that the 
subject leader will review.    

Within all sequences of lessons, teachers plan a phase of progressive questioning which extends 
to and promotes the higher order thinking of all learners.  Questions initially focus on the recall or 
retrieval of knowledge.  Questions then extend to promote application of the knowledge in a new 
situation and are designed to promote analytical thinking, such as examining something 
specific.   In history, an example of this level of questioning might ask children to find a historical 
period on a class timeline, study an artefact from the time and infer what it is made from and 
what its use was and draw a conclusion about the people who made it. 

Within the academic year, children study history in blocks, as outlined in the overall curriculum 
framework overview. This allows children to enhance their historical knowledge and develop their 
historical skills through focused daily learning, throughout the duration of each block. This model 
also promotes the achievement of a greater depth of understanding by the end of a topic.  

Throughout the academic year, children will alternative between blocks of history and geography 
to enable them to be a forgetting gap so that many assessments produced will be more accurate 
to the information that they have actually retained.  

Curriculum Design  

National Curriculum:  

A high-quality history education will help pupils gain a coherent knowledge and understanding of 
Britain’s past and that of the wider world. It should inspire pupils’ curiosity to know more about 
the past. Teaching should equip pupils to ask perceptive questions, think critically, weigh 
evidence, sift arguments, and develop perspective and judgement. History helps pupils to 
understand the complexity of people’s lives, the process of change, the diversity of societies and 
relationships between different groups, as well as their own identity and the challenges of their 
time. 

Aims 

The national curriculum for history aims to ensure that all pupils: 
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know and understand the history of these islands as a coherent, chronological narrative, from the 
earliest times to the present day: how people’s lives have shaped this nation and how Britain has 
influenced and been influenced by the wider world 

know and understand significant aspects of the history of the wider world: the nature of ancient 
civilisations; the expansion and dissolution of empires; characteristic features of past non-
European societies; achievements and follies of mankind 

gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, 
‘civilisation’, ‘parliament’ and ‘peasantry’ 

understand historical concepts such as continuity and change, cause and consequence, similarity, 
difference and significance, and use them to make connections, draw contrasts, analyse trends, 
frame historically valid questions and create their own structured accounts, including written 
narratives and analyses 

understand the methods of historical enquiry, including how evidence is used rigorously to make 
historical claims, and discern how and why contrasting arguments and interpretations of the past 
have been constructed 

gain historical perspective by placing their growing knowledge into different contexts: 
understanding the connections between local, regional, national and international history; 
between cultural, economic, military, political, religious and social history; and between short- and 
long-term timescales 

Attainment targets 

By the end of each key stage, pupils are expected to know, apply and understand the matters, 
skills and processes specified in the relevant programme of study. 

 

The history curriculum and Iver Village Junior School   
 
Cyclical curriculum and repetition:  
How does the curriculum build in small steps?  
The history curriculum is mapped to ensure alignment with the national curriculum content and 
programme of study. Key knowledge and skills relate directly and build towards the achievement 
of the end of key stage ‘end points’, informed by the KS1 and 2 National Curriculum statements 
for; cause and consequence, civilisation, similarities and consequence, legacy. Progression maps 
have been created for history and shared to an online folder for ease of assess. This ensures that 
teachers can adapt the learning statements for the lesson or topic based upon the children’s 
current understanding of the curriculum. This also gives the teachers a guide for any support that 
is required in the lesson in terms of the steps in learning.  
 
History has a spiral curriculum to ensure that not only is the progression attainable but that it is 
recapped before new learning is introduced. Due to the spiral nature of our curriculum, this also 
means that topics are revisited year on year. For example, power, civilisation, invasion, inventions, 
leadership and childhood are all across year groups.   
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As children progress throughout the school, they should develop their skills, knowledge, concepts 
and vocabulary. Additionally, within the history lessons, IVJS school will develop an appreciation 
for the past and the people that have formed their lives.  
 
Key concepts:  
Key concepts have been identified through the national curriculum. A progression map of the key 
geographical concepts has been created and shared in the subject folder on the OneDrive. T 
Teachers use the concepts progression map to tailor their knowledge organisers specifically to 
benefit the children in their class. he concepts are shared with the pupils through their knowledge 
organiser. A concept is added into the success criteria on the learning slide and colour co-
ordinated with the knowledge organiser.  
  

 
 
Key Knowledge:  
Key knowledge has been identified through the national curriculum as well as an examination into 
the topics chosen at IVJS. A progression map of the key geographical knowledge has been created 
and shared in the subject folder on the OneDrive. Teachers use the knowledge progression map to 
tailor their knowledge organisers specifically to benefit the children in their class. The knowledge 
is shared with the pupils through their knowledge organiser. A knowledge-based target is added 
into the success criteria on the learning slide and colour co-ordinated with the knowledge 
organiser.  
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Key skills:  
Key skills have been identified through the national curriculum. A progression map of the key 
geographical skills has been created and shared in the subject folder on the OneDrive.  Teachers 
use the skills progression map to tailor their knowledge organisers specifically to benefit the 
children in their class. The skills are shared with the pupils through their knowledge organiser. A 
skills-based target is added into the success criteria on the learning slide and colour co-ordinated 
with the knowledge organiser.  
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Key vocabulary:  
Key vocabulary has been identified through the national curriculum. A progression map of the key 
geographical vocabulary has been created and shared in the subject folder on the OneDrive.  
Teachers use the vocabulary progression map to tailor their knowledge organisers specifically to 
benefit the children in their class. The vocabulary is added to the learning objective slide in the 
lesson and the teachers use it to aid the children’s understanding of the lesson. The vocabulary is 
also used in pre-teaching interventions where appropriate.  
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Medium term planning:  
Medium term plans are accessed through the shared one drive. It contains the historical skills, 
concepts, vocabulary as well as the lesson objectives for each lesson. These can be adapted in 
real-time through a conversation with a teacher and the subject lead to ensure that lessons are 
providing the best possible opportunities for progression and understanding.  
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Lesson Design 
 
All history lessons follow a similar structure to support pupils in developing a depth of 
understanding and opportunity to  
 

Aspect of lesson Details  

Review of previous learning and 
retrieval practice   

A daily, monthly and termly question is given at the 
start of the lesson to ensure a secure prior learning 
before introducing any new learning.  

Introduction of learning question Learning question introduced on the board clearly 
for the children to read.  

Concepts, knowledge, skills, 
vocabulary  

Concepts, knowledge, skills and vocabulary are all 
on the learning objective slide and colour co-
ordinated to the concepts, knowledge, skills and 
vocabulary in the organisers.  

Modelling  Modelling is used to be used to demonstrate the 
focus skill for the lesson. For example, modelling 
how to use a map.  

Guided practice  Guided practice using I do, we do, you do.  

Independent practice (learning tasks)   Learning tasks have a knowledge, skills or 
concepts-based element. They are related to the 
learning in the input and are achievable for all. 
Everyone has the same task- but scaffolding will be 
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provided to ensure that the learning is accessible 
for all.  

Plans for scaffolding  - Starter worksheets to encourage 
engagement from the start of the lesson.  

 Visual prompts  
- Task organisers  
-Knowledge organisers  
- Adaptations to meet the overall task  

 
Classroom Practice  
 

Retrieval practice  Retrieval practice is used at the start of the lesson through the 
daily, weekly and termly questions that are based upon prior 
learning to ensure a secure understanding before the 
introduction of new learning. 

Modelling:  How are key skills modelled?  
The modelling of key skills is used throughout the lesson, 
especially when new learning is introduced. For example, 
modelling how to analyse an artefact. 

Questioning  What does questioning look like in your subject? What type of 
questions are used and for what impact? 
Questions are a vital key to assessing understanding and to 
challenge children in their understanding.  
Questions should vary depending on the children answering and 
hinge questions and multiple-choice questions should be offered 
if the children are unsure in their answer in order to make sure 
that their confidence isn’t affected.  

Scaffolding:  Children are given word mats, visual and physical resources 
where applicable. They are also engaged to use pair work as well 
as group work to both challenge and support learning. 

Practise  Modelled, guided, group, pair and independent practise are all 
utilised to ensure a secure understanding of the learning 
question in the lesson. This will allow the children to see what 
the skills looks like and then in small steps gradually do it more 
and more independently. The act of repetition as well as having 
to explain what they are doing and the reasons behind it should 
lead to the knowledge and skills working their way into the long-
term memory.  

Oracy  Children are given opportunities for discussion which are 
planned and placed within the lessons. Children are encouraged 
to example the reasoning behind their answers. Oracy will also 
link into the group/pair work that accompanies some of the 
tasks. Children are encouraged to use subject-specific language 
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in the lessons through the vocabulary discussions at the start, 
the modelled practice of the teacher and the opportunity to talk 
through their understanding at the end of the lesson in plenary 
tasks.  

 
 
Adaptive teaching: 
 
The main aim for adaptive teaching within history is providing appropriate and timely scaffolding 
to allow for all pupils to access the lesson. The table below identifies some of the ways scaffolding 
is provided during maths lessons.  
 

Knowledge organisers and worked 
examples 
 

Knowledge organisers are stuck in books at the start of 
each topic and can be used to assess learning at the end of 
the topic.  
Children can use the skills, knowledge, concepts and 
vocabulary sections of the organiser at any point in the 
lesson.  

Task organisers 
 

Task organisers to be used where appropriate.  

Physical Resources  
 

Physical resources to be used where appropriate (globes, 
maps, google map etc.)  

Visual supports  
 

Physical resources to be used where appropriate (Photos, 
diagrams, models, large printed maps, etc. ) 

Adult support  
 

Teacher to go around and check learning during the lesson 
and offer support where needed.  
During foundation lessons, TA use this time to complete 
interventions. 

Example of a knowledge organiser: 
A year 3 autumn 2 history knowledge organiser.  
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A year 6 autumn 2 history knowledge organiser.  

 
 
Additional intervention 
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For some pupils, additional support is required to support the development of pupils’ 
geographical understanding. The below table identifies the types of additional intervention that 
may be provided. This provision is planned with support from the SENCo.  
 

Pre-teaching of vocabulary  Pre-teaching vocabulary is a useful tool in ensuring all 
pupils have to access the history curriculum at a level 
appropriate to their needs.  
Vocabulary is chosen through the use of the vocabulary 
progression maps and conversations with the class teacher 
to identify the next lessons vocabulary focuses as well as 
key children that would benefit from any pre-teaching.    

 
Support for teachers:  
 

Subject knowledge  KS2 History - BBC Teach 
Historical Association – the UK national charity for history 
KS2 History - BBC Bitesize 

Pedagogy How to Teach for Mastery of History (Primary) (nationalcollege.com) 
Primary History: Lesson-to-Lesson Sequencing (nationalcollege.com) 
Primary History: Embedding Stretch & Challenge 
(nationalcollege.com) 
Primary History: Bespoke Assessment & Feedback 
(nationalcollege.com) 

 
 

https://www.bbc.co.uk/teach/ks2-history/zfbwhbk
https://www.history.org.uk/
https://www.bbc.co.uk/bitesize/subjects/zcw76sg
https://nationalcollege.com/webinars/understanding-how-to-teach-for-mastery-of-history-primary
https://nationalcollege.com/webinars/primary-history-lesson-to-lesson-sequencing
https://nationalcollege.com/webinars/primary-history-stretch-and-challenge
https://nationalcollege.com/webinars/primary-history-stretch-and-challenge
https://nationalcollege.com/webinars/primary-history-assessment-and-feedback
https://nationalcollege.com/webinars/primary-history-assessment-and-feedback

